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Curriculum integration is not simply an organizational device requiring cosmetic changes or realignments in lesson plans across various subject areas.  Rather, it is a way of thinking about what schools are for, about the sources of curriculum, and about the uses of knowledge.  Curriculum integration begins with the idea that the sources of curriculum ought to be problems, issues, and concerns posed by life itself.  Such concerns fall into two spheres: 1)self- or personal concerns and 2)issues and problems posed by the larger world.  Taking this one step further, we might say that the central focus of curriculum integration is the search for self- and social meaning. 

–James Beane, from Curriculum Integration: Designing the Core of Democratic Education
INSTRUCTOR INFORMATION

Diane S. Maletta, PhD

Office:

Tech 210

Phone:

785-5591 (office), 921-9331 (cell)
Email:

dmaletta@pnc.edu
Office hours:
Wednesday, 9:00 a.m.-Noon, Friday, Noon-2:00 p.m. 
and by appointment

DEPARTMENT INFORMATION
Educ. Dept. Office: Tech 205

Educ. Dept. Ph.:    785-5485

Fax:


785-5516

COURSE INFORMATION

Class location:
Joy Elementary School, 1600 E. Coolspring Ave., Michigan City, IN


(219) 873-2090

Class Time:

Monday, 12:30-2:20 p.m.

REQUIRED TEXTS

Teacher candidates are required to do the readings before class meetings.

Allen, Diane D. & Piersma, Mary L. (1995).  Developing thematic units:  Process and product. Albany, NY: Delmar.

Berghoff, Beth, Egawa, Kathryn A., Harste, Jerome C., Hoonan, Barry T. (2000).  Beyond reading and writing: Inquiry, curriculum, and multiple ways of knowing.  Urbana, IL: NCTE.

Kovalik, Susan J. & Olsen, Karen D. (2002).  Exceeding expectations:  A user’s guide to implementing brain research in the classroom, 2nd edition.   Covington, WA: Books for Educators, Inc.

All education courses are designed to help you develop as a professional educator by helping you meet Purdue University North Central’s Educational Outcomes.  Please review the Conceptual Framework that is the foundation of our program.  You will also find below the Educational Outcomes and Performances that will be addressed in this course.

[image: image1.jpg]EFFECTIVE
EDUCATORS
COMMITTED TO

&
SCHOOL REFORM

ENGAGEMENT



  
Theme
The triangle was chosen as a symbol, to represent the candidate’s continuous growth. At the center of the model is the unit’s theme. Surrounding the theme are Purdue University North Central’s three institutional core beliefs of learning, discovery, and engagement, which we believe are the fundamental elements of the educational process
Educational Outcomes, Performances & Assessments
Educational Foundations

EF1: examines own beliefs and compares/contrasts to major educational philosophies.  (Integrated Unit)

EF6: describes philosophies associated with teaching activities. (Integrated Unit)

Technology

T1: creates documents using a variety of software (e.g., word processing, spreadsheets, databases, hypermedia, web authoring, presentation packages.)  (Integrated Unit)

T2: uses technology to communicate and collaborate with peers, parents and the larger community in order to nurture student learning. (Web CT Vista)
T3: utilizes technology resources appropriately in preparing for instruction. (Integrated Unit)
T4: utilizes technology resources appropriately in implementing instruction. (Integrated Unit)
Educational Theory
ET1: employs major theories in education (Integrated Unit)
ET3: selects educational theories that guide his or her classroom practice (Integrated Unit)
Reflective Practitioner

RP3: write lessons that include opportunities for student self-reflection (i.e. oral, written) (Integrated Unit)
Critical Thinker

CT3: identify, select, model, and implement appropriate strategies to promote higher level thinking skills (Integrated Unit)
Diversity
D1: detect possible cultural, racial/ethnic and gender biases and stereotypes in instructional materials (Integrated Unit, TIP Plans)
D2: implements a variety of instructional strategies that connect to students’ personal and cultural experiences (TIP Plans & Implementation) 
D3: implement appropriate assessment strategies that assess diverse students’ performances (TIP Plans & Implementation)
Collaboration

C2: is able to provide instruction that encourages and supports student collaboration. (TIP Plans & Implementation)

C3: is able to select and implement appropriate collaborative teaching and learning strategies. (Integrated Unit, TIP Plans & Implementation)

C5: is able to manage instruction so that students are able to effectively collaborate. (TIP Plans & Implementation)

C6: is able to effectively collaborate with peers to plan and carry out instruction. (TIP Plans & Implementation)
Curriculum
CU1: write appropriate lesson objectives (Integrated Unit, TIP Plans)
CU2: develops activities consistent with instructional objectives (Integrated Unit, TIP Plans)
CU4: plan developmentally appropriate lessons guided by research and standards (Integrated Unit, TIP Plans)
CU5: writes lesson plans that are organized, clear and coherent so that another professional could implement instruction (Integrated Unit, TIP Plans)
CU6: develop a sequence of learning activities that meet diverse students’ needs and interests (Integrated Unit)
CU7: create integrated instruction including integrated units that include several content areas (Integrated Unit, TIP Plans)

Instruction

I2: design instruction that focuses on curriculum development (Integrated Unit, TIP Plans & Implementation)
I3: select learning activities that meet students’ needs (Integrated Unit, TIP Plans & Implementation)
I4: use effective questioning strategies (Integrated Unit, TIP Plans & Implementation)
I5: use a variety of strategies that motivate students to learn consistently (Integrated Unit, TIP Plans & Implementation)

Assessment

A3: select developmentally appropriate assessment tools. (Integrated Unit, TIP Plans)

COURSE DESCRIPTION

This course investigates various approaches to integrated curriculum by exploring both historical foundations and current conceptual frameworks.  Teacher candidates learn about developing integrated curriculum units (with relevant goals, materials, activities, and plans) suitable to particular teaching contexts, and observe classroom teachers using this approach.

LEARNING GOALS

1. Understanding integrating curriculum as an inquiry-based approach to learning. 

2. Describing how disciplines interrelate in life and in practice. 
3. Defining, contextualizing, and critiquing integrated curriculum. 
4. Identifying, facilitating and/or problematizing factors that affect integrated instruction. 
5. Identifying and expanding thematic foci. 
6. Finding resources for curriculum development. 
7. Developing and organizing rich, meaningful activities and projects. 
8. Examine own beliefs, compares/contrasts these to philosophies of curriculum integration, and associates these with teaching activities. 
9. Use technology to communicate and collaborate with peers, provide opportunities for active engagement in computer-related activities, and appropriately utilize computer and other technologies as a tool for learning and research. 
10. Support selection of teaching strategies and instructional goals with appropriate theories and “best practice” research.
11. Write appropriate lesson goals, objectives, and plans that are organized, clear, coherent, and that meet local state and national standards.
12. Write lesson plans that meet needs of diverse learners and incorporate choices to attend to student differences. 
13. Select developmentally and culturally appropriate assessment tools. 
14. Collaborate with peers and encourages student collaboration when planning and implementing instruction. 
RELATIONSHIP TO NCATE/IPSB OUTCOMES


As an advanced course taken the semester before student teaching, teacher candidates address many of the NCATE/IPSB outcomes in Integrated Curriculum in the Elementary School.   Teacher candidates synthesize skills and knowledge from multiple disciplines and consider the full institutional, social, and developmental contexts of enacting curriculum.  This course highlights critical thinking, reflection, collaboration, curriculum, and assessment for teacher candidates.

PURPOSE OR RATIONALE FOR THIS COURSE


Integrated curricula are supported by both classical and contemporary theories of teaching-learning processes (e.g., project-based learning, constructivism, multiple intelligences, distributed cognition, and situated learning) in at least two ways.  First, integrated curricula emphasize the social, historical, and pragmatic dimensions of knowledge production and application.  Second, integrated curricula challenges the assumptions on which knowledge and its application have been compartmentalized into separate disciplines or subject areas.  Integrated learning should be experiential, focus on real-world problem solving, and allow individual interests to cross or even dissolve traditional subject boundaries.  Integrated curricula is also supported by democratic theory since education in a democracy requires teacher candidates to be critical, questioning thinkers, who are able to work together to examine and address real issues.

Constructivist theories highlight the natural complexity of the real world and the idea that teacher candidates make sense of the world by integrating new experiences and knowledge with prior experiences and knowledge.  Constructivist theories of teaching-learning processes also emphasize the social and cultural dimensions of teaching and learning.  Teachers support the collaborative construction of knowledge through social negotiation, and they allow student responses to inform the direction of curriculum as well as specific instructional strategies.

With integrated curriculum, instructional goals are negotiated rather than imposed.  Assessment is both authentic and interwoven with teaching and learning, and it is designed to promote self-regulation, metacognition, and self-analysis.  Because knowledges are conceived as both constructed and interrelated, teaching-learning processes are organized around conceptual themes as opposed to isolated facts.  Learning activities are organized to address genuine problems or issues rather than to acquire discrete facts and develop discrete skills.  Problem-based activities allow teacher candidates to develop deeper understandings of the multiple knowledges and skills that may be brought to bear to solve genuine problems, whether practical or theoretical.

“The curriculum is an ongoing conversation with and among teacher candidates.”

CONNECTION TO OTHER COURSES IN BLOCK V


This course is taken concurrently with EDPS 430, Creating and Managing Learning Environments.  Teacher candidates will be expected to utilize the field experience component to meet the outcomes expected from both EDCI 466 and EDPS 430. In addition, teacher candidates will be expected to address issues of integrated curriculum in their final project for EDCI 466 and issues of classroom management in their final project for EDPS 430.

POLICIES & PROCEDURES

Attendance

You are expected to attend all class sessions, to arrive on time, and to actively participate in discussions and activities.  Teacher candidates missing more than three classes will have their grades lowered by one grade.  Teacher candidates who miss the class nine or more times will automatically fail the class.  Participation in all class sessions is expected of all A or B teacher candidates. Teacher candidates who only attend class and take notes will not earn a grade above a C.  Teacher candidates are expected to arrive to class on time and to attend for the entire duration of the class session.  Arriving late and/or leaving early is considered as both unprofessional and as an absence.  Teacher candidates should not ask me if they have “missed anything” due to their absence.  Instead, teacher candidates must check with their classmates for notes, and see me for any additional materials distributed that class session.

Reporting Illnesses

Please call me or send an email to me before the class session that you will be missing.  Three or more absences due to illness (yours or a family member’s) will require doctor’s verification.  If I receive no call or email, it will be considered an unexcused absence and neither make up work nor assignments due that class period will be permitted to be turned in.  

Late Assignments

Late assignments will not be accepted unless previous arrangements have been made.  Accepted late assignments will lose one letter grade for every day they are late.

Resubmit

Each step of the Integrated Unit may be revised one time and turned in again in order to improve the previously earned grade. 

Cheating and Plagiarism

Academic misconduct is a very serious matter.  I hope that you will teach in the future with similar guidelines for your students.  The following statement is from the P.N.C. student handbook:

Student Academic Misconduct Statement

Source: Regulations Governing Student Conduct, Disciplinary Proceedings and Appeals, Section B, Paragraph 1.2.a

The following actions constitute misconduct for which students may be subject to administrative action or disciplinary penalties:

a. Dishonesty in connection with any university activity.  Cheating, plagiarism, or knowingly furnishing false information to the University are examples of dishonesty.  The commitment of the acts of cheating, lying, stealing, and deceit in any of their diverse forms (such as the use of ghostwritten papers, the use of substitutes for taking examinations, the use of illegal cribs, plagiarism, and copying during examinations) is dishonest and must not be tolerated.  Moreover, knowingly to aid and abet, directly or indirectly, other parties in committing dishonest acts is in itself dishonest.

Professionalism
Your demeanor, attendance, punctuality, attitude, preparedness, along with your willingness to grow and learn are all reflections of your professionalism and readiness to be a teacher.

Acceptable classroom behavior
I expect all teacher candidates to respect their classmates and me throughout our time together this semester.  Simply, act in the same manner as you would appreciate your future students acting when they are in your classroom.  I accept eating and drinking in an unobtrusive manner.  Teacher candidates may leave to use the restroom when it is not possible to wait until after class. 
ADA Statement:

If you have a disability that will require testing or classroom accommodations, please see me during the first week of classes.

COURSE REQUIREMENTS

1. Complete the readings before the class meeting dates listed on the CLASS SCHEDULE.  Quizzes and/or reflective quick-writes will be given throughout the semester on the assigned readings.

2. You are expected to attend all class sessions, to arrive on time, and to actively participate in discussions and activities.  Teacher candidates missing more than three classes will have their grades lowered by one grade.  Teacher candidates who miss the class nine or more times will automatically fail the class.  Participation in all class sessions is expected of all A or B teacher candidates. Teacher candidates who only attend class and take notes will not earn a grade above a C.

3. Individual Unit:  Teacher candidates develop an integrated unit throughout the semester.  See Taskstream for details.  This unit is a PNC Education program Key Assignment.

4. TIP Lesson Plan:  Teacher candidates collaborate with Joy teachers to develop 2 lesson plans to teach in the TIP classroom.  Refer to PNC lesson plan format. 
5. TIP Classroom Double Entry Journal Reflections:  Teacher candidates write reflections of integrated curriculum, teacher interview, and lessons taught in assigned classroom.

ASSESSMENT

Class Participation, Professionalism



25 pts

Quick Writes







25 pts

TIP Classroom Reflections
  - 1st half semester


25 pts ea.




     2nd half semester


25 pts ea.

TIP Lesson Plans

    1st lesson plan


25 pts ea.




    2nd lesson plan


25 pts ea.
Integrated Unit






100 pts








TOTAL………250 pts









-------------------------------









A

230-250pts








B

210-229 pts








C

190-209 pts









D

170-189 pts









F

<170 pts









SUGGESTED READINGS

Drake, S. M.(1998).  Creating integrated curriculum.  Thousand Oaks, CA: Corwin.

Harste, J. C. & Short, K. (2000).  Creating classrooms for authors and inquirers.  Portsmouth, NH:  Heinemann.

Maletta, D. S. (2002).  Indiana standards-based english/language arts curriculum through focus units.  Indiana Reading Journal, 34, 31-39.

Maletta, D. S. (2004). Another look at focus units: Standards-based AND brain-compatible teaching and learning.  Indiana Reading Journal, 36.

Routman, R. (1991).  Invitations: Changing as teachers and learners, K-12.  Portsmouth, NH:  Heinemann.

CLASS SCHEDULE:  EDCI 466, MONDAY, 12:30-2:20 p.m. 
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Introduction/Syllabus/Course Requirements

IPSB/NCATE Outcomes




What is Integrated Curriculum???
1/16/06 
NO CLASS – MLK DAY

           
1/23/06
Beyond Reading & Writing (Introduction, Six Points of Departure, A First Grade Case Study (& others),  & Theory to Practice)

    


Berghoff et al, pp. vii-95




TIP Begins;  Begin Double Entry Journal Reflections

1/30/06         
Why do teachers teach this way? Five Positive Results

                       
 Allen & Piersma, Ch 1 & 5 




AND

 
Process & Product for Developing Units

                         
Allen & Piersma, Ch 2 & 3

***DUE:   Explain 2-3 ideas for your inquiry (unit), and share with class (1-2pages)
2/6/06            
Practical Considerations for Teaching in a Unit Framework

                         
Allen & Piersma, Ch 4 




AND

Overview of Developing Units and Integrating Curricula

                          
Allen & Piersma, Ch 5 & 6
***DUE:  Explain in detail the topic for your inquiry (unit), and share with class (1-2 pages)
AND


Exceeding Expectations, Part A (Intro and Chapters 1-6) Kovalik


2/13/06
Exceeding Expectations, Part C, Kovalik - WebCT Discussion

Joy Classroom  -  Full Day #1

2/20/06

Class at PNC 
Exceeding Expectations, Part D, Kovalik
2/27/06
Exceeding Expectations, Part E, Kovalik - WebCT Discussion

Joy Classroom  -  Full Day #2

3/6/06           
PNC Spring Break

3/13/06
Exceeding Expectations, Appendices, Kovalik - WebCT Discussion

Joy Classroom  -  Full Day #3
***DUE: TIP Classroom Double Entry Journal Reflections 

3/20/06            
Integrated Unit Discussion & Feedback - WebCT Discussion

Joy Classroom  -  Full Day #4

3/27/06
Integrated Unit Discussion & Feedback- WebCT Discussion

Joy Classroom  -  Full Day #5

4/3/06


Class at PNC

What is Integrated Curriculum?

                      
Integrated Unit Discussion & Feedback

Unit Presentations

4/10/06

Unit Presentations
***DUE: Integrated Unit
4/17/06 

Unit Presentations
***DUE:  TIP Classroom Double Entry Journal Reflections, Teacher Evaluation, Lesson Plan with Reflection
4/24/06
Unit Presentations 

***DUE: Integrated Unit Revisions 
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