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Office Hours:

Wednesday, 9:00 a.m.-Noon




Friday, Noon-2:00 p.m. 

And by appointment

Class Time:

Tuesday/Thursday  8:50 a.m. – 11:40 a.m.
Class Location:
Yost Elementary School, 100 Beam St., Porter, IN




(219)983-3640

Required Reading

Allen, Diane D. & Piersma, Mary L. (1995).  Developing thematic units:  Process and product. Albany, NY: Delmar.

Fountas & Pinnell (1996).  Guided reading:  Good first teaching for all children.  Portsmouth, NH:  Heinemann.

Paterson, K. (1987). Bridge to Terabithia.  Harper Trophy. (may borrow from public library)
Tompkins, G. (2003).  Literacy for the 21st century: A balanced approach, 3rd edition.  Upper Saddle River, NJ: Merrill-Prentice Hall. 

Also, please download a copy of the Indiana Reading and English Language Arts Standards.

**See the PNC Education Website for important information regarding your teacher education program:  http://www.pnc.edu.ed
All education courses are designed to help you develop as a professional educator by helping you meet Purdue University North Central’s Educational Outcomes.  Please review the Conceptual Framework that is the foundation of our program.  You will also find the Educational Outcomes and Performances that will be addressed in this course.
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Theme
The triangle was chosen as a symbol, to represent the candidate’s continuous growth. At the center of the model is the unit’s theme. Surrounding the theme are Purdue University North Central’s three institutional core beliefs of learning, discovery, and engagement, which we believe are the fundamental elements of the educational process.

Educational Outcomes, Performances & Assessments
Educational Foundations

EF1: examines own beliefs and compares/contrasts to major educational philosophies (Framework Paper, Panel Discussion)
EF6: describes philosophies associated with teaching activities (Framework Paper, Panel Discussion)
Technology

T1: creates documents using a variety of software (e.g., word processing, spreadsheets, databases, hypermedia, web authoring, presentation packages.) (Framework Paper)
T2: uses technology to communicate and collaborate with peers, parents and the larger community in order to nurture student learning. (Weekly Web CT Discussion)

T3: utilizes technology resources appropriately in preparing for instruction (Lesson Plans)
Educational Theory
ET1: bases teaching decisions on major theories in education (Framework Paper)
ET3: select educational theories that guide his or her classroom practice (Framework Paper)

Reflective Practice
RP3: write lessons that include opportunities for student self-reflection (i.e. oral, written) (Lesson Plans)
Diversity

D1: detect possible cultural, racial/ethnic and gender biases and stereotypes in instructional materials (Class Activity)
D2: implements a variety of instructional strategies that connect to students’ personal and cultural experiences (Lesson Plan)
Collaboration

C3: select and implement appropriate collaborative teaching and learning strategies (Lesson Plans)
Curriculum

CU1: write appropriate lesson objectives (Lesson Plans)
CU2: develops activities consistent with instructional objectives (Lesson Plans)
CU4: plan developmentally appropriate lessons guided by research and standards (Lesson Plans)
CU5: writes lesson plans that are organized, clear and coherent so that another professional could implement instruction (Lesson Plans)
CU6: develop a sequence of learning activities that meet diverse students’ needs and interests (Series of Lesson Plans)
Instruction

I3: select learning activities that meet students’ needs (Lesson Plans, Framework Paper) 
I4: use effective questioning strategies (Lesson Plans)
I5: use a variety of strategies that motivate students to learn consistently (Lesson Plans, Framework Paper)
Assessment

A6: select developmentally appropriate assessment tools (Lesson Plans, Framework Paper)
Course Description

In this course, preservice teachers will study how children’s oral language develops, how they learn to read and write, and the teacher’s role in this process.  Using a balanced approach to literacy instruction, preservice teachers will learn how to appropriately select materials; employ strategies to meet the cognitive and affective literacy needs of all children; and create, integrate, and use data from various forms of assessment to inform teaching and learning processes.  EDCI 362 includes a field-based experiential component in elementary school classrooms.

Rationale for Course

To successfully meet the needs of today’s learners, preservice teachers need to develop:  (1) a sound background in theory and research about children's language and literacy development and learning; (2) theoretical knowledge and practical techniques for developing sound practices of literacy and language instruction and assessment in classroom contexts; and (3) information about how literacy learning, teaching, and assessment can be effectively and systematically integrated.  Specifically, preservice teachers will study sociocultural and cognitive aspects of literacy learning; conditions of learning that promote engagement; the development of literacy from emergent to upper elementary conventional levels; the design of reading and writing lessons within research-based literacy frameworks; various types of texts, literacy-related technologies, and their use in the classroom; the design of developmentally and culturally appropriate instruction; and the continuous assessment of students' learning and use of this information to inform future teaching and learning activities.  These concepts are critical to effective literacy learning and pedagogy.  EDCI 362 has been designed according to a spiraling and experiential model of learning.  Fundamental issues and concepts will be introduced and revisited in different contexts and at different levels of difficulty over the course of the semester.  Revisiting concepts through a spiraling approach, coupled with an experiential model that supports opportunities for feedback, reflection, skills, and scaffolding is a research-based, systematic teaching method that helps teacher candidates consolidate knowledge, skills, and strategies more effectively.

Learning Goals

As a result of active participation in EDCI 362, teacher candidates will be able to do the following:

1. Understand current models and theories of language and literacy development, learning, assessment, and responsive teaching.  Identify and analyze current (and often controversial) issues of literacy development, learning, assessment, and instruction.  

2. Identify patterns of language, and reading and writing development among elementary school children. 

3. Understand and evaluate a continuum of approaches to teaching language development, reading, and writing; this continuum is anchored by explicit skills and strategies-based and whole language instruction.  Students will work toward an integrated, balanced approach to literacy learning and teaching that includes explicit mini-lessons, literature-based instruction, reading/writing workshops, and strategies.  
4. Understand the specific skills and strategies involved in the development of students’ language, reading and writing abilities for different purposes, goals, and audiences, and the role of motivation and interest in students’ learning.  
5. Critically examine and evaluate literacy curricula, technologies, programs, and practices that are employed in public schools. 
6. Develop, teach, and reflect upon lesson plans that integrate reading and language arts instruction with instruction in other subject areas; these lessons infuse appropriate technologies and are based on sound reasoning, current research, and best practice.  
7. Understand and implement formal and informal assessment tools (e.g. analysis of reading and writing samples) and how the results of these tools influence instructional decisions;  critique selected informal assessment tools (e.g. portfolios) to determine the potential strengths and possible weaknesses of these tools in documenting students’ literacy learning. 
8. Develop a dynamic program of assessment and instruction in a classroom setting that meets the needs of students from diverse cultural backgrounds and with different sets of strengths and weaknesses.  
The following model* grounds the learning goals of the course.
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Figure 7.2 The teaching and learning cycle

(An earlier form of this diagram was developed with Rhonda Jenkins as part of an unpublished professional development package funded by the Australian Curriculum Corporation.)
Note: I support the learning needs of all students. Students with disabilities must be registered with Adaptive Programs in the Office of the Dean of Students before classroom accommodations can be provided.  If you have a documented disability that will impact your work, please contact me as soon as possible.

Requirements and Assignments

1. Theory Into Practice or the TIP (225 points).  The TIP is the application component of EDCI 362.  In the EDCI 362 TIP Purdue teachers will work in the classroom for 30 days, approximately one hour each visit, helping individual children, small groups of students, and/or the whole class as they engage in literacy events and learn skills and strategies.  As part of the TIP, Purdue teachers will interview their mentor or classroom teacher (worth 25 points); each Purdue teacher will keep a reflection journal (worth100 points for the entire semester); mentor teachers will assess each Purdue teacher on his/her weekly teaching practices and the two lesson plans; and Purdue teachers will develop and teach 2 lessons and afterwards write a reflection for each lesson (2 lesson plans with reflections, each worth 50 points, or 100 total points).  

**One of the reflections will also need to be submitted on Taskstream by the last day of class.
2. Attendance, Participation, and Response to Readings(50 points).  The success of this course depends in large part on the amount of sharing, dialogue, and debate that goes on among all of us.  Part of any educational experience, and particularly one aimed at professional socialization, involves building a community of active, engaged, reflective participants.  To this end, all of you are asked to become full members of our classroom community from the beginning.  This means that you will come to each class having completed all assigned readings, that you will be prepared to engage in classroom discussions and activities, that you will have prepared responses/questions about concepts and issues you found difficult to understand or simply wish to discuss further, and that you bring activities noted on the schedule on designated dates.  Additionally, you are expected to complete several in-class assignments in a high quality manner.  Two of these include a Basal Reading Review, and the reading of a book as part of a Literature Circles Activity. 

3. Literature Circles Activity (25 points).  We will engage in a simulated literature circles activity where Purdue teachers will meet in small groups, read a children’s book in increments (you will need to read the book outside class time), keep a response log, engage in literature discussions during class, and complete a post-reading activity. [For more detailed information and the scoring rubric, see your assignment sheet.]  

4. Basal Review (20 points).  Purdue teachers will work in teams to review current editions of basal reading series.  A form for reviewing materials will be provided; each team member should complete the form and record information about the entire K-5 series.  A portion of class time will be provided for this assignment. [For more detailed information and the scoring rubric, see your assignment sheet.]  
5. Comparative Literacy Memoirs Paper (40 points).  Based on relevant readings, class discussions, readings you may have done on your own about the functions of literacy in people’s lives, careful reflection on your own literacy practices, and an interview with a friend in another field of study (e.g., art, pharmacology, physics, music), you will write an essay (5-6 double-spaced pages) that includes two brief literacy memoirs and comparisons between them.  Understanding the role of reading and writing in your life and the lives of other people is essential to understanding children’s literacy learning and to being an effective teacher.  This assignment is one of the first steps in your continued reflection of how reading and writing function in your life and the lives of people you know.  Understanding yourself as a reader and writer will continue to evolve throughout the semester and beyond.  [For more detailed information and the scoring rubric, see your assignment sheet.]  

6. **Literacy Framework Paper (wherein you describe your current knowledge about literacy learning, teaching, and assessment) (100 points total).  You will complete two papers during the semester and a final revised paper at the end of the semester.  The Framework Paper should synthesize relevant constructs, ideas, and models from research and current best practices experienced during the entire semester.  The first paper requires you to put your theoretical knowledge into practice by describing effective literacy practices in Grade K-2 classrooms.  Simply, you need to describe your primary literacy instruction and support your choices with research and theory. The second paper asks you to address these same best practices issues in Grade 3-5 classrooms.  Note: You are encouraged to think about this assignment, talk with peers throughout the semester, and keep a notebook or note file containing constructs, ideas, preliminary models, references/citations supporting your ideas, and reflections.  All of this information will help you complete this assignment.  [For more detailed information and the scoring rubric, see Taskstream.]

**#6.  This is a Key Assignment.

Grading

Your final grade in EDCI 362 will be determined by the total number of points earned on TIP and class assignments.  A total of 460 points is possible.  These points are distributed across assignments as indicated below:

	· Theory Into Practice (daily practicum work, mentor teacher assessments, mentor interview, reflection journal, lesson plans) 
	225


	· Class Participation, Attendance, and Response to Readings
	50

	· Comparative Literacy Memoirs Paper
	40

	· Literature Circles Activity
	25

	· Basal Review
	20

	· Literacy Framework Paper (2 parts)
	100

	
	

	Total
	460


A = 423-460
B = 386-422
C = 350-385
D = 313-349
F =  < 313
Note: Assignments are due at the beginning of class on the date listed in the course syllabus.  If an assignment is turned in late, 5% of the points allocated to the task will be deducted for each “late day”.  Assignments will not be accepted if they are over one week late.  This policy will apply to all students, even those absent from class.  Clearly, attendance is critical for your success in the class.  You are expected to attend every class and be on time for class.  You will be allowed one absence for illness.  You will lose 10 points for each subsequent absence (illness, etc.).  You will lose 5 points if you are tardy for class.
Other Readings
Ashton, P. (1996).  The concepts of activity.   In L.D. Krauss (Ed.), Vygotsky in the classroom: Mediated literacy instruction and assessment (pp. 111-124).  New York: Longman

Au, K. (1993).  Patterns of interaction: Adjusting to cultural differences. In Au (Ed.), Literacy instruction in multicultural settings (pp. 92-106). New York: Harcourt Brace.

Baily, J.M. (1996).  Literacy development in verbally talented children.  In J. Van Tassel-Baska, D. T. Johnson, & L. N. Boyce (Eds.), Developing verbal talent: Ideas and strategies for teachers of elementary and middle school students (pp. 97-114).  Boston: Allyn and Bacon

Cairney, T. H. (1995).  Pathways to literacy.  London: Cassell.  [Five chapters: Towards a sociocultural understanding of literacy (pp. 1-16); Making connections: The importance of community to literacy learning (pp. 17-29); The teacher, the student, the text (pp. 30-49); Assessing literacy learning (pp. 132-159); Programming for literacy instruction (pp. 160-178).]

Cambourne, B. (1995).  Toward an educational relevant theory of literacy learning: Twenty years of inquiry.  The Reading Teacher, 49, 182-190.

Combs, M. (1996).  Working with a basal reading series.  In Developing competent readers and writers in the primary grades (pp. 396-436).  Englewood Cliffs: Merrill/Prentice Hall.

Five, C. L., & Dionisio, M. (Eds.).  (1999, April).  Using the Internet in reading and writing workshop.  School Talk, 4.
Heath, S. (1982).  What no bedtime story means: Narrative skills at home and school.  Language and Society, 11, 49-76.

Leu, Jr., D. J. (Ed.), & El-Hindi, A. E. (Author).  (1998). Beyond classroom boundaries: Constructivist teaching with the Internet.  The Reading Teacher, 51, 694-700.

Maletta, D. S. (2002).  Indiana standards-based english/language arts curriculum through focus units.  Indiana Reading Journal, 34, 31-39.

Maletta, D. S. (2004).  Another look at focus units:  Standards-based AND brain-compatible teaching and learning.  Indiana Reading Journal, 36.
Maletta, D. S. (2005).  Think Alouds Reveal the Metacognitive Reading Strategies of

High and Low Achieving Third-Grade Readers.  Journal of Balanced Reading Instruction, 12. 
Smith, J. W. A., & Elley, W. B. (1997).  How children learn to write.  Katonah, NY: Richard C. Owen.

Sulzby, E. (1991).  Assessment of emergent literacy: Storybook reading.  The Reading Teacher, 44, 498-500.  

Sulzby, E., Barnhart, J., & Hieshima, J. (1989).  Forms of writing and rereading from writing: A preliminary report (Tech. Rep. No. 20).  Urbana-Champaign: University of Illinois, Center for the Study of Reading.

Temple, C., & Gillet, J. (1996).  Language and literacy: A lively approach.  New York: Addison Wesley Longman.
EDCI 362 Schedule of Topics, Readings and Assignments

WEEK 1 

Session 1 (Tuesday, January 10)

Topic(s):
Introductions; Syllabus; Literacy Beliefs and Practices
Reading(s):
None

Assignment(s):
Begin Comparative Literacy Memoirs Paper 

Session 2 (Thursday, January 12)

Topic(s):
Understanding Literacy; Balance and Learning; and Constructing Meaning; Literature Focus Units; Case Study & Collaborative Reflection

Reading(s):
Tompkins Chapter 1 and 10; CD-ROM: A K-3 Integrated Unit; Indiana Eng/Lang Arts Standards; Thematic Units, Chapters 1 & 2
Assignment(s):
Bring print-out of IN English Lang. Arts/Reading Standards; Plan Mentor Teacher Interview


WEEK 2

Session 3 (Tuesday, January 17)

Topic(s):
The Reading Process; Case Study & Collaborative Reflection

Reading(s):
Tompkins, Chapter 2; Thematic Units, Chapters 3 & 4
Assignment(s):
First visit to classroom
Session 4 (Thursday, January 19)

Topic(s):
The Reading and Writing Processes

Reading(s):
Tompkins, Chapter 2 & PART 5 (p.461-502);Thematic Units, Ch. 5 & 6
Assignment(s):
Comparative Literacy Memoirs Due

WEEK 3

Session 5 (Tuesday, January 24)

Topic(s):
Assessing Students’ Literacy Development; Case Study Reflection

Reading(s):
Tompkins, Chapter 3; Fountas & Pinnell, Chapters 6 & 7

Assignment(s):
Write 3 theme-based, consecutive sample lesson plans, showing matching objectives and assessments. 
Session 6 (Thursday, January 26)

Topic(s):
Leveling Books


Reading(s):
Fountas & Pinnell, Chapters 9-11

Assignment(s):
Groups should have a list of books(at least 10) and bring at least 1 to class; Create a text gradient for judging your books (in class) 
WEEK 4

Session 7 (Tuesday, January 31)

Topic(s):
Balanced Literacy Frameworks; Case Study & Reflection

Reading(s):
Fountas & Pinnell, Chapters 1, 3 & 8


Cunningham’s 4 Block

Assignment(s):
Bring a 4 Block activity to class; Mentor Teacher Interview Due
Session 8 (Thursday, February 2)

Topic(s):
Effective Learning Environments; Managing the Classroom

Readings:
Fountas & Pinnell, Chapter 4 & 5

Assignment(s):
Lesson Plan #1 Draft Due; Develop your own classroom layout plans, and a plan for the management of the literacy program
WEEK 5 

Session 9 (Tuesday, February 7)
 Topic(s):
How children learn to read and write; Language Acquisition and Development; The Role of Play; Functions of Language

Reading(s):
Tompkins, Chapter 4; Roskos article on the role of “play” [http://www.readingonline.org/articles/roskos]

Assignment(s):
Plan to Teach Lesson Plan #1 by February 28.
Session 10 (Thursday, February 9)
Topic(s):
Working with Emergent Readers and Writers

Reading(s):
Tompkins, Chapter 4; Fountas & Pinnell, Chapter 2

Assignment(s):
Framework Paper discussion; Bring an activity to share in class for working with emergent readers and writers
WEEK 6

Session 11 (Tuesday, February 14)

Topic(s):
Breaking the Alphabetic Code; Case Study & Collaborative Reflection

Reading(s):
Tompkins, Chapter 5; Fountas & Pinnell, Chapter 13

Assignment(s):
Framework Paper draft
Session 12 (Thursday, February 16)

Topic(s):
Word Study


Reading(s):
First half Phonics Supplement, Tompkins
Assignment(s):
Pretest in text
WEEK 7

Session 13 (Tuesday, February 21)

Topic(s):
Working With Words; Case Study & Reflection

Reading(s):
Second half Phonics Supplement, Tompkins
Assignment(s):
Quick-write (in class)
Session 14 (Thursday, February 23)

Topic(s):
Working With Words in Context 

Reading(s):
Tompkins, Chapter 6 

Assignment(s):
Framework Paper Peer Revising Suggestions (in class); Take Midterm Assessment to Mentor Teacher to complete and return by February 28; Bring a Working with Words Activity to class to do with a group in PNC class
WEEK 8
Session 15 (Tuesday, February 28)

Topic(s):
Comprehension

Reading(s):
Tompkins, Chapter 8; Fountas & Pinnell, Chapter 12 

Assignment(s):
Midterm Assessment by Mentor Teacher Due; Bring a Comprehension activity to class to share
Session 16 (Thursday, March 2)

Topic(s):
Focus Changes Over Time; Reading Recovery; Case Study & Collaborative Reflection

Reading(s):
Fountas & Pinnell, Chapters 14 & 15

Assignment(s):
Framework Paper Peer Editing Suggestions (in class)
WEEK 9  (Tuesday, March 7 and Thursday, March 9)



NO CLASS – PNC Spring Break
WEEK 10

Session 17 (Tuesday, March 14)
Topic(s):
Vocabulary

Reading(s):
Tompkins, Chapter 7

Assignment(s):
Bring a Vocabulary Activity to class
Session 18 (Thursday, March 16)
Topic(s):
Structure of Text; Case Study & Collaborative Reflection

Reading(s):
Tompkins, Chapter 9

Assignment(s): 
Framework Paper, Part 1 due
WEEK 11
Session 19 (Tuesday, March 21)

Topic(s):
Basal Reader Textbooks & Review; Framework Paper, Part 2 discussion
Reading(s):

Basal Readers, Tompkins, Chapter 13
Assignment(s):
Basal Review Due Thursday at end of class 

Session 20 (Thursday, March 23)
Topic(s):

Basal Reader Textbooks & Review
Reading(s):

Basal Readers, Tompkins, Chapter 13
Assignment(s):
Basal Review Due at end of class today

WEEK 12 (Tuesday, March 28 and Thursday, March 30)



NO CLASS – Yost Spring Break

WEEK 13

Session 21 (Tuesday, April 4)

Topic(s):
Literature Focus Units; Reading & Writing in the Content Areas; Case Study & Collaborative Reflection


Reading(s):
Tompkins, Chapter 10 & 14

Assignment(s):
Bring three books to class that represent a basic genre.  You will use the books to design (in class) a week-long genre cycle teaching activity to be shared in class.  

Draft of Literacy Framework Paper, Part 2, Due for Discussion

Session 22(Thursday, April 6)
Topic(s):
Reading & Writing Workshop; Case Study & Reflection

Reading(s):
         Tompkins, Chapter 12

Assignment(s): 
Share workshop lessons (in class); Form Literature Circles
WEEK 14
Session 23 (Tuesday, April 11)
Topic(s):
Literature Circles

Reading(s):
Tompkins, Chapter 11; Literature Circle Text


Assignment(s):
Literature Circles Activity; Lesson Plan #2 Draft, to be taught by April 20.
Session 24 (Thursday, April 13)
Topic(s):
Literature Circles and Writing Workshops; Framework Paper
Reading(s):
Literature Circle Text; Tompkins, Chapter 12
Assignment(s):
Framework Paper, Part 2 due for Peer Revising and Editing; Literature Circles Activity


WEEK 15

Session 25 (Tuesday, April 18)
Topic(s):
Literature Circles and Writing Workshops 

Reading(s):
Literature Circle Text

Assignment(s):
Literature Circles Activity; Book-making/Book-writing; Take Final Assessment to Mentor Teacher to return by April 25.
Session 26 (Thursday, April 20)

Topic(s):
Literature Circles; Case Study & Collaborative Reflection

Reading(s):
Literature Circle Text; Tompkins, Chapter 12

Assignment(s):
Literature Circle Activity: Work on Project & Journals and Present Projects; Literature Circle Response Journals Due
WEEK 16
Session 27 (Tuesday, April 25)

Topic(s):
Framework Paper 
Reading(s):
All upper grade readings from all texts
Assignment(s):Framework Paper, Part 2 Due on Taskstream; All TIP Assignments Due; Final Assessment by Mentor Teacher Due
Session 28 (Thursday, April 27)

Topic(s):
Panel Discussion of Theories and Philosophies of Literacy Instruction (Framework Papers); Celebration of Learning!
Reading(s):
None

Assignment(s):
Final classroom visit; Lesson Plan Reflection Due on Taskstream
FINAL EXAM WEEK – May 1-5
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